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Norms for Learning Together
•
•
•
•
•
•
•
•
•

Honor start and end times.
Share openly and respect confidentiality.
Complete tasks and commit to your action plan.
Be willing to confront the brutal facts.
Be present (cell phones, texts, emails, sidebars).
Ask questions.
Focus on what we can do.
Speak the language of results. (“I think,” “I like”)
Have fun and celebrate learning!

Agenda
Foundation of PLCs: The Five Essential Elements
1. Focus on learning.
2. Develop a collaborative culture.
3. Clearly define what every student needs to learn.
4. Constantly measure our effectiveness.
5. Systematically respond when students do and don’t learn.
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(How will be respond when
students don’t learn?)

Systematically Respond When
Students Do and Don’t Learn

(How do we know if they have
learned it?)

Constantly Measure Our
Effectiveness

(What do we expect our students
to learn?)

Clearly Define What Every Student
Needs to Learn

Collaborative Culture

Focus on Learning

Our Current Reality:
Where are we now?

Desired Reality:
Where do we want to be?

LBD – Ch. 4, p. 95

LBD – Ch. 3, p. 59

LBD – Ch. 3, p. 59

LBD – Ch. 5, p. 117

LBD – Ch. 2, p. 19

Next Steps:
How do we get there?

(Adapted with permission from Buffum, Mattos, & Weber, Pyramid Response to Intervention:
RTI, Professional Learning Communities, and How to Respond When Kids Don’t Learn, 2011)

• Do we have frequent time,
during the school day, to reteach
and enrich students?

• Do we have frequent (weekly)
collaborative time embedded
during our professional day?
• Does our teamwork support each
member’s daily responsibilities?
• Have we identified team norms?
• Do we hold each other
accountable to follow our
norms?
• Have we clearly defined the
essential learning outcomes that
our students must master for
success in the next course/grade
level?
• Do all students have access to
grade-level essential standards?
• Have we created common
assessments that measure
student mastery of each
essential standard?
• Do we compare results to
identify the most effective
teaching strategies?
• Do we use this information to
guide our interventions?

• Do we believe all students can
learn at high levels?
• Will we take responsibility to
make this a reality?

Guiding Questions

Building the Foundation: Five Essential Elements
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Tight About What: The Right Work
1. Educators work in collaborative teams and take collective
responsibility for student learning rather than working in
isolation.
2. Collaborative teams implement a guaranteed and viable
curriculum, unit by unit.
3. Collaborative teams monitor student learning through an ongoing
process that includes frequent, team-developed common
formative assessments.
4. Educators use the results of common assessments to:
a. Improve individual practice.
b. Build the team’s capacity to achieve its goals.
c. Intervene and enrich on behalf of students.
5. The school provides a systematic process for interventions and
enrichment.
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Resources to Help Teams Build Shared Knowledge
and Clarify “Learn What?”
•
•
•
•
•
•
•
•

State, provincial, and national standards (i.e., NCTE, NCTM)
Vertical articulation
District or department curriculum guides
Assessment frameworks (how students will be assessed)
Data on past student performance (local, state, and national)
Examples of student work and criteria for judgment
Text presentation of curriculum
Curriculum framework of high performing schools

Criteria for Identifying Essential Common Outcomes
1. Endurance: Are students expected to retain the skills or
knowledge long after the test is completed?
2. Leverage: Is this skill or knowledge applicable to many academic
disciplines?
3. Readiness for Next Level of Learning: Is this skill or knowledge
preparing the student for success in the next grade or course?

Advantages of Team Discussion of Essential Learning
• Greater clarity regarding interpretation of standards
• Greater consistency regarding importance of different standards
• Greater consistency in amount of time devoted to different
standards (common pacing)
• Common outcomes and common pacing as essential prerequisites
to create common assessments and team interventions
• Greater ownership of and commitment to standards
© Williams, Unfold the Soul 2015. solution-tree.com
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Sample Protocol for Determining the Essential Standards
Every Student Must Master
Time
Prior to
meeting

Ten
minutes
Ten
minutes

Twenty
minutes
Up to an
hour
Twenty
minutes
Thirty
minutes to
one hour

Thirty
minutes

Varies

Description of Activity
Each team member works independently on identifying the five
most essential learning targets every student must master for the
next quarter of school. Each member of the team is provided
access to relevant data, curriculum, and resources. Teammates
work on their own and bring their individual prioritized list to the
next collaborative team meeting.
The team discusses the terms endurance, leverage, and readiness
to make sure team members have a common understanding of
these criteria and what they are seeking.
Each member of the team shares their individual list of targets.
This is a time to listen and not judge or challenge teammates’
thinking.
Each team member works independently to apply the three
criteria to his or her list of state standards. It is important not to
take too much time during this step or some teachers may
overthink the process and want to mark most of the standards.
During this step, the team builds consensus about which
standards belong on the draft list. Team members may spend
time discussing what the standard means.
Compare the draft of power standards to the state blueprint
indicating what will likely be emphasized on the state test. The
team may want to spend some additional time looking at longitudinal data about how students generally do on the state test.
Teams review how their draft list of power standards fits into the
standards chosen by the grade level or course before theirs and
the grade level or course taught after theirs. They look for gaps
and redundancies.
Teams come to consensus on the most essential targets. They
make the collective commitment to ensure mastery of these
selected targets with 100 percent of the students they serve.
The team then discusses the pacing of its power standards. For
some schools and districts this is done using previously developed
curriculum maps or pacing guides. For others, this will take much
longer if teams are starting from scratch.

Product
Each teacher will bring their prioritized list
of five most essential targets.

This process should reveal differences in
priorities among team members. This
underscores the need to work
collaboratively on coming to consensus on
the essential learning targets.
Each teacher will have highlighted
approximately one-third of his or her
standards, indicating the ones he or she
believes meet the criteria.
Teams develop a first draft of their team
list of power standards.
Teams might revise the draft to reflect
what they’ve learned.
Each team walks away with a final list of
power standards for its team that is
aligned to the state test blueprint and
vertically aligned with other teams in its
building or district.
Teams use the urgent commitment to
every student mastering the selected
essential targets as their short-term
SMART Goal. The selected targets drive
the essential work of the collaborative
team.
Teams should have a document that lays
out—at least quarterly or by trimester—
which power standards are being taught
during that quarter or trimester.

Source: Language for table used verbatim and adapted from “Sample Agenda for Determining Power Standards”
(p. 102) from Bailey and Jakicic, Common Formative Assessment (2012). Used with permission.
Visit go.solution-tree.com/assessment to download the “Sample Agenda” page.
(page 1 of 1)

6

Common Formative Assessment by Bailey & Jakcic. © Solution Tree Press 2015.
solution-tree.com. Reproducible.

7

What Do We Expect Students to Learn?
Grade:

What is the essential
standard to be
learned?

Trimester:

Learning Targets

Example of Rigor

Describe in student
friendly “I can”
statements.

Use Bloom’s
taxonomy,
Marzano’s
taxonomy, or DOK
chart to identify
level of knowledge.

Prerequisite Skills
What prior
knowledge, skills,
and vocabulary are
needed for a
student to master
this standard?

Team members:

When Taught
When will this
standard be taught?

Common
Formative
Assessments
What
measurements will
be used to gauge
student progress
toward mastery?

Common
Summative
Assessments
What assessments
will be used to
measure student
mastery?

Extension
What will happen
when students have
already learned this
standard?

REPRODUCIBLE
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Standard

Subject:
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Teaching Cycle Planning Calendar

Essential standard(s) that all students must learn:

Essential standard(s) that all students must learn:

Learning targets to be shared with students:

Learning targets to be shared with students:

Use the planning calendar to schedule the following:
1.

When will we start the unit of study? How will we share the
learning target(s)
the students?
When will each target be
Use the planning
calendar with
to schedule
the following:
introduced?
1. When will we start the unit of study? How will we share the
2. When
will
our team
meeting(s)
duringWhen
the unit
study
be held?
learning
target(s)
with
the students?
willof
each
target
be
When
are
intervention/extension
times
available?
introduced?
3.
points
during the
unit of
to study
collectbe
evidence
2. When
When are
will good
our team
meeting(s)
during
thestudy
unit of
held?
of student
learning? How and when
willavailable?
we give common formaWhen
are intervention/extension
times
tive assessment(s)?
3. When are good points during the unit of study to collect evidence
4. When
will we
collectively
thewill
common
of student
learning?
How analyze
and when
we giveformative
common assessformament
data?
tive assessment(s)?
5. When
students
who
do
not demonstrate
4.
When will
will we
we reteach
collectively
analyze
the
common
formativemastery
assessof
the
learning
targets
on
the
common
formative
assessment(s)?
ment data?
6. When
how
will westudents
provide who
extension
and
enrichmentmastery
to
5.
When and
will we
reteach
do not
demonstrate
those
who
demonstrate
mastery
on
the
common
formative
of the learning targets on the common formative assessment(s)?
assessment(s)?
6. When and how will we provide extension and enrichment to
7. When
will we
give the end-of-unit
common
assessment?
those who
demonstrate
mastery on
the common
formative
assessment(s)?
7.

When will we give the end-of-unit common assessment?
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Monday

Monday

Tuesday

Tuesday WednesdayWednesday Thursday

Thursday

Friday

Friday

R E P R O D U C I B L E
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Protocol for Data Team Meeting
Each teacher brings his or her own data to the meeting. The data should be available by learning target
and by student.
Step One: How many students were below proficiency, at proficiency, and above proficiency? Use
this information to decide how to regroup students for a response.
Step Two: Did any teacher have significantly better results than the other teachers? If so, consider
using the instructional strategy this teacher used in the planned intervention.
Step Three: Look at the students who didn’t meet proficiency. If possible, create a hypothesis about
why they may not have reached expectations. Is there a deficit in prerequisite skills? Are students concrete thinkers trying to learn an abstract concept? Do students need additional vocabulary instruction?
Step Four: Using the hypotheses about students, plan how to reteach the learning target. Decide
how to group students so that those who were proficient get enrichment and those who weren’t get
extra time and support.
Step Five: If you don’t have any new strategies to use to reteach the learning target, examine bestpractice literature to learn new instructional strategies.
Step Six: Determine which teachers will provide intervention to which students using which strategy.
Step Seven: Plan how you will reassess students at the end of the intervention.

Common Formative Assessment © 2012 by Solution Tree Press • solution-tree.com
Visit go.solution-tree.com/assessment to download this page.
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PERSONAL AND COLLECTIVE COMMITMENTS
AS A RESULT OF THIS WORKSHOP/INSERVICE
PRESENTATION

I will personally commit to implementing this strategy/idea I heard today:

I will measure my effectiveness by:

I plan to see results from my action by this date ____________________

My accountability partner is____________________________________
I will encourage my immediate workgroup to make a collective commitment
to implement this strategy/idea I heard today:

As a result of our action, we expect to see the following results in student
achievement:

Used with permission from Ginny Mahlke
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Four Types of Schools Answer Form
1.

___________

2.

___________

3.

___________

4.

___________

